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Foreword

The data presented dn this report result from a study which developed
from the convergence of interests of Project Talent, University of Pittsburgh,
and Russell Sage Foundation. Project Talent is concerned with the identificaticn,
development and utilization of human talents. Russell Sage Foundation, with
the assistance of Carnegie Corporation of New York, is directing a program
of studies of the social consequences of standardized intelligence, aptitude,
and achievement testing in the United States. In the fall of 1962 it became
evident that some of the data already gathered by Project Talent, dnd its
access to national samples of secondary schools, provided an opportunity
for a survey of attitudes towards ability tests on the part of secondary
school students, teachers, and counselors, and forﬁan appraisal of the extent
of use of such tests.

The sampling of schools, data gathering, and basic frequency tabulations
were carried out by Project Talent. Preparation of the questionnaires,
detailed analysis of the data, and the final report of the study, are the
responsibility of Russell Sage Foundation.

This report is a technical report, presenting instruments, field methods,
and attitude frequencies, as planned in the contract with the Office of
Education. Subsequent detailed analysis and writing are supported by the
two foundations named above.

This report is the third in a series of technical reports on the Russell
Sage Foundation program. The previous two are:

1. Brim, Orville G. Jr., Glass, David C., & Neulinger, John. Experiences and

Attitudes of American Adults Concérning Standdrdized Intelligence Tests,
Technical Report #1 on the Social Conseguences of Testing. New York, Russell

Sage Foundation, 1965.

2. Goslin, David A., Rayner, Roberta E., & Hallock, Barbara. The Use of

Standardized Tests in Elementary Schools, Technical Report #2 on the Social
Consequences of Testing, New York, Russell Sage Foundation, 1965. ,

This report is the seventh in a series of reports on Project Talent. The

previous reports are:




1. Flanagan, J. C.; Dailey, J. T.; Shaycoft, M. F.; Gorham, W. A.; Orr, D. B.;
and Goldberg, I. Designing the Study. Technical Report to the
U. S. Office of Education, Cooperative Research Project No. 566.
Pittsburgh: Project Talent Office, University of Pittsburgh, 1960.

2. Flanagan, J. C.; Dailey, J. T.; Shaycoft, M. F.; Gorham, W. A.; Orr, D. B.;
and Goldberg, I. '"Design for a Study of American Youth," The
Talents of American Youth, Vol. 1. Boston: Houghton Mifflin Co.,
1962. ‘

3. Flanagan, J. C.; Dailey, J. T.; Shaycoft, M, F.; Orr, D. B.; and Goldberg,
I. Studies of the American High School. Technical Report to the
U. S. Office of Education, Cooperative Research Project No. 226.
Pittsburgh: Project Talent Office, University of Pittsburgh, 1962.

4. Shaycoft, M. F.; Dailey, J. T.; Orr, D. B.; Neyman, C. A., Jr.; and Sherman,
S. E. Studies of a Complete Age Group--Age 15. Technical Report
to the U. S. Office of Education, Cooperative Research Project No.
566. Pittshburgh: Project Talent Office, University of Pittsburgh,

1963.

5. Burket, G. R. Sclected Pupil and School Characteristics in Relation to
Percentage of Negroes in School Enrollment. Technical Report to
the U, 3. Office of Education, Cooperative Research Project No.
635. Pittsburgh: Project Talent Office, University of Pittsburgh,
1964,

6. Flanagan, J. C.; Davis, F. B.; Dailey, J. T.; Shaycoft, M. F.; Orr, D. B.;
Goldberg, I.; and Neyman, C. A., Jr. The American High-School
Student. Technical Report to the U. S. Office of Education,
Cooperative Research Project No. 635. Pittsburgh: Project Talent
Office, University of Pittsburgh, 1964.

Many people have contributed to this survey, and preparation of the report.
Those at Russell Sage Foundation included Rence Bash, Barbara Boone, Antoine H.
Gal, Neville Gerson, Barbara A. Hallock, Hope J. Leichter, Suzanne M. Spencer,
John Neulinger, Anita R. O'Keefe, Mark Oromaner, Roberta E. Rayner, and David
Werdegar.

The advisory committece to the Russell Sage Foundation studies gave valued
assistance in the conception and planning of this study. The committee members
are: Bernard Berelson, John H. Fischer, Wayne H. Holtzman, Horace Miner,
Wilbert E. Moore, Talcott Parsons, Henry W. Riecken, and Ralph W. Tyler

A number of members of the Project Talent staff assisted in planning
the sample, editing the data collection questionnaire forms and analyzing

the data. These included, in addition to Isadore Goldberg who had primary

responsibility for the data collection phase of the work, Dr. John C. Flanagan,

iv




Dr. Frederick B. Davis, Dr. John T. Dailey, Robert L. Hawk, and Dr. William

W. Cooley.
Finally, we acknowledge with gratitude the support of the Cooperative

Research Program of the Office of Education, of Russell Sage Foundation,

and of Carnegie Corporation of New York.
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measure of a student's intellectual capacity

Information providing the second most accurate
measure of a student's intellectual capacity

Information providing the third most accurate
measure of a student's intellectual capacity

130

130

130

130
130
130
131
131

131

131

131

132

132

132

132

133

133

133




Teacher Questionnaire

Item Number

Item Description

30.

31.

32,

33.

3k,

35.

36.

37.

38.

39.

ho.

L1,

L2,

L3,

Lh,

k5.

Intelligence-test score weight in assigning
student to an accelerated track

Intelligence-test score weight in assigning
student to special class for slow students

Intelligence-test score weight in writing a
recommendation for college admission or scholar-
ship aid

Intelligence-test score weight in allowing

- student to take extra courses

Intelligence-~-test score weight in counseling
student on occupational plans

Intelligence~test score weight in counseling
student about choice of a college

Standardized achievement-test score weight in
assigning student to an accelerated track

Standardized achievement-test score weight in
assigning student to class for slow students

Standardized achievement-test score weight in
writing a recommendation for college admission
or scholarship aid

Standardized achievement-test score weight in
assigning grades

Standardized achievement-test score weight in
allowing student to take extra courses

Standardized achievement-test score weight in
counseling student on occupational plans

Standardized achievement-test score weight in
counseling student about choice of college

Over-all grade average weight in assigning a
student to an accelerated track

Over-all grade average weight in assigning a
student to a class for slow students

Over-all grade average weight in writing a

recommendation for college admissions or scholar-

ship aid

xxvi
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Teacher Questionnaire
Item Number Item Description #gge
k6. Over-all grade average weight in allowing a
student to take extra courses 138
b7, Over-all grade average weight in counseling a
student on occupational plans 138
L8, Over-all grade average weight in counseling a
student about choice of college 138
4o, Personality-test score weight in assigning a
student to an accelerated track 138
50. Personality-test score weight in assigning a
student to a class for slow students ' 139
51. Personality-test score weight in writing a
recommendation for college admissions or scholar-
ship aid 139
52. Personality-test score weight in allowing a
: student to take extra courses 139
53. Personality-test score weight in counseling a
: - student on occupational plans 139
54, Personality-test score weight in counseling a
£v student about choice of a college 140
)
55. Vocational-interest-inventory score weight in
assigning student to an accelerated track 140
5
56. Vocational-interest-inventory score weight in
assigning student to a class for slow students 140
: .
5T Vocational-interest-inventory score weight in
writing a recommendation for college admissions
g or scholarship aid 1ko
58. Vocational-interest-inventory score weight in
1 allowing a student to take extra courses 1k
Vocational-interest-inventory score waight in
7 counseling student on occupational plans 1kl
Vocational-interest-inventory score weight in
7 counseling student about choice of a college 141
-t Recommendations of former teachers weight in
1h1

assigning student to an accelerated track

xxvii




Teacher Questionnaire

Item Number Item Description Page

62. Recommendations of former teachers weight in

assigning student to class for slow students 12
63. Recommendations of former teachers weight in

writing a recommendation for college admissions

or scholarship aid 142
6L. Recommendations of former teachers weight in

allowing student to take extra courses k2
65. Recommendations of former teachers weight in

counseling student on occupational plans 142
66. Recommendations of former teachers weight in

counseling student on choice of a college 143
67. Information about a student's family background

weight in assigning student to an accelerated

track 143
68. Information about a student's family background

weight in assigning a student to class for slow

students 143
69. Information about a student's family background

weight in writing a recommendation for college

admissions or scholarship aid 143
T0. Information about a student's family background

weight in allowing student to take extra courses 1kl
Tl. Information about a student's family background

weight in counseling student on occupational plans 14k

T2, Information about a student's family background

weight in counseling student on choice of college 1k
13. Weight given to discrepantly high test scores 14k
T, Weight given to discrepantly low test scores i 145
T5. Opinion about use of standardized achievement-

test scores to evaluate effectiveness of teachers 145
76. Opinion about number of school-sponsored stand-

ardized tests given in school 145
7. Opinion about amount of use made of school-

sponsored standardized test scores : 146
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Teacher Questionnaire

age Item Number Item Description Page
78. Opinion about ways in which school-sponsored
k2 standardized test scores are used 146
T9. Opinion about number of externally-sponsored
2 tests given in school 146
80. Familiarity with Stanford-Binet Intelligence Test 147
Familiaerity with Wechsler Intelligence Scales 1hT
Familiarity with Bell Adjustment Inventory 1kt
Familiarity with Strong Vocational Interest
Blanks 148
Familiarity with Differential Aptitude Tests 148
Familiarity with Minnesota Multiphasic
Personality Inventory 148
Familiarity with Kuder Preference Record,
Vocational Form C 1k9
Familiarity with California Test of Mental
Maturity 1k9
Familiarity with California Test of Personality 149
Familiarity with Otis Quick-Scoring Test of
Mental Ability 150
Familiarity with Lorge~Thorndike Intelligence
Tests 150
Familiarity with Iowa Tests of Educational
Development 150
Femiliarity with School and College Ability Test 151

Femiliarity with Sequential Tests of Educational_
Progress 151

Familiarity with College Board Scholastic
Aptitude Test 151

Femiliarity with Preliminary Scholastic Aptitude
Test 152

Familiarity with A Description of the College
Board Scholastic Aptitude Test 152

xxix




Teacher Questionnaire

Item Number

97.
98.

99.

100.

101.

l02.

103.

104,

105.

106.

107.

108.

109.

110.

1ll.

112,

113.

Item Description Page
Have you ever taken the SAT 152

Examined complete copy of College Board
Scholastic Aptitude Test 153

Examined complete copy of Preliminary
Scholastic Aptitude Test 153

Examined complete copy of National Merit
Scholarship Qualifying Test 153

Examined complete copy of tests in the American
College Testing program 154

Examined complete copy of College Board achieve-~
ment tests 15k

Seen a complete copy of any other standardized
achievement test 15k

Group intelligence test personally administered
at least once since teaching 155

Standardized achievement test personally
administered at least once since teaching 155

Individual intelligence test personally
administered at least once since teaching 155

Vocational-interest inventory personally
administered at least once since teaching 155

Personality or adjustment inventory personally
administered at least once since teaching 155

Standardized aptitude test personally administered
at least once since teaching 155

Routinely responsible for administering group
intelligence test 156

Routinely responsible for administering stand-
ardized achievement test 156

Routinely responsible for administering
individual intelligence test 156

Routinely responsible for administering
vocational-interest inventory 156
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Teacher Questionnaire
Item Number Item Description Page

11k, Routinely responsible for administering

personality or adjustment inventory 156
115. Routinely responsible for administering

standardized aptitude tests 156
116. Responsible for scoring group intelligence

test at least once since teaching 157
117. Responsible for scoring standardized achievement

test at least once since teaching 157
118. Responsible for scoring individual intelligence

test at least once since teaching 157
119. Responsible for scoring vocational-interest

inventory at least once since teaching 157
120. Responsible for scoring personality or adjustment

inventory at least once since teaching 157
121. Responsible for scoring standardized aptitude

test at least once since teaching 157
122, Routinely responsible for scoring group

intelligence tests ; 158
123. Routinely responsible for scoring standardized

achievement tests 158
124, Routinely responsible for scoring individual

intelligence tests 158
125, Routinely responsible for scoring vocational-

interest inventories 158
126, Routinely responsible for scoring personality

or adjustment inventories 158

127. Routinely responsible for scoring standardized ._
aptitude tests 158
128. Opinion about teachers having their pupils' IQ
scores 159
129, Opinion about teachers having college-admissions

test scores 159

130. Opinion about teachers having pupils' standardized

achievement test scores 159
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Teacher Questionnaire

Item Number

131.

132.

133.

13k,

135.

136.

137,
138.

139 .

lho .

1k1.

1k2,

1h3,

1L,

1ks5,

1L6.

1h7.

1L8.

Item Descrigtion

Opinion about teachers having pupils' voca-
tional-interest inventories scores

Opinion about teachers having pupils'
personality tests scores

Opinion about teachers giving specific
information about his intelligence to student

Opinion about teachers giving general
information about his intelligence to student

Opinion about teachers giving specific informa-
tion about child's intelligence to parent

Opinion about teachers giving general information
about child's intelligence to parent

Knowledge of any pupils' intelligence-test score

Knowledge of any pupils' college-admissions
test score

Knowledge of any pupils' National Merit Scholar-
ship Qualifying Test score

Knowledge of any pupils' standardized achieve-
ment test scores given by school

Knowledge of any pupils' vocational-interest
inventory scores given by school

Knowledge of any pupils' personality test scores
given by school

Dissemination of specific information to student
about his intelligence

Dissemination of general information to student
about his intelligence

Dissemination of specific information to parents
about child's intelligence

Digssemination of general information to parents
about child's intelligence

Accuracy of estimate of own opinion of students'
intelligence

Accuracy of estimate of students' opinion of
their intelligence

xxxii
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160
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161

162

162

163

163

164

164

165

165

166




Item Description

Student indication to teacher of no knowledge
of own intelligence

Frequency of students requesting information
about abilities

Frequency of parents requesting information
about child's abilities

Number of parents having accurate estimate of
child's intelligence

Opinion about teachers, counselors, psychologists,
etc. giving high-school students specific
information about their intelligence

Usage of intelligence-test score as one basis
for assigning a grade

Usage of college-admissions test score as one
basis for assigning a grade

Usage of intelligence-test score in advising
pupil about work in a course

Usage of college-admissions test score in
advising pupil about work in a course

Usage of average intelligence level of class
when setting the passing mark in assigning grades

Usage of average college-admissions test score of
class when setting passing mark in assigning grades

Preparation of students for standardized test by
teaching them specific information included on test

Preparation of students for standardized test by
teaching them how to take the test '

Preparation of students for standardized test by
emphasizing the kind of subject matter covered by
test

Preparation of classes specifically for stand-
ardized achievement tests

Preparation of classes specifically for stand-
ardized intelligence or aptitude tests

168

168

169

169

169

169

170

170

170

171

171

171

171

171

172
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Item Number

Item Description

165.

166.

167.

168.

169.

170.

171.

172,

173.

17h.

175.

176.

177,

1780

179.

Preparation of pupils specifically for stand-
ardized achievement tests on individual basis
in school

Preparation of pupils specifically for stand-
ardized achievement tests on individual basis
outside of school

Preparation of pupils specifically for scholas-
tic aptitude or intelligence tests on an
individual basis in school

Preparation of pupils specifically for scholas-
tic aptitude or intelligence tests on an
individual basis outside of school

Conducting a special class designed to prepare
students specifically for standardized tests

Alteration of the content of courses because
of knowledge of content of standardized
achievement tests in your field

Alteration of teaching methods because of
knowledge of content of standardized achieve=-
ment tests in your field

Would change course given knowledge about tests

Guidance counselor request to alter content of
course because of standardized test

Guidance counselor request to change teaching
methods because of standardized test

Guidance counselor request to conduct special
classes to prepare for standardized tests

Principal request to alter content of course
because of standardized test

Principal request to change teaching methods
because of standardized test:

Parent request to alter content of course
because of standardized test

Parent request to change teaching methods
because of standardized test

xxxiv

Page

172

173

173

173

173




Teacher Questionnaire
Item Number Item Description Page
180. Pupil request to alter content of course
because of standardized test 177
181. Pupil request to change teaching methods
because of standardized test 177
182. Principal request to conduct special classes
to prepare for standardized tests 178
183. Parent request to conduct special classes to
prepare for standardized tests 178
18k, Attend clinics to acquaint teachers with
standardized tests 178
185, Teacher responsibility to prepare students for
standardized achievement tests 179
186. Teacher responsibility to prepare students for
standardized aptitude or intelligence tests 179
187. Frequency using objective questions on tests 179
188. Frequency of using essay or short essay questions 179
189. Importance of intelligence measured by tests for
success in school or college 180
‘- 190. Importance of intelligence measured by tests for
O N
- success in the professions 180
191. Importance of intelligence measured by tests for
success in the business world 180
192. Tests measure inborn or learned intelligence 181
193. Difference between test-measured intelligence and
that required for success in college 181
19k, Difference between test-measured intelligence and
that required for success in graduate school 181
Difference between test-measured intelligence and
182

that required for success in the professions

Difference between test-measured intelligence and

that required for success in the business world 182

Card Sort score 182

XXXV
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Counselor Questionnaire

Ttem Number Ttem Description Page
1. Sex 185
2. Age 185
3. Experience in counseling 185
L. More than 50 per cent of time spent in counseling 185
5. Years of teaching experience 186
6. Years as full-time teacher 186
T. Greatest amount of education completed 186
8. Institution awarding highest degree 186
9. Major study area leading to highest degree 187

10. Graduate or undergraduate courses taken in tests

and measurements 187
1l. Graduate or undergraduate courses taken in

methods of research 187
12. Number of counselors spending part of their time

teaching various subjects 188
13. Present title 188
1k, Years holding present position 188
15. Number of students responsible for counseling 189
16. Attended an NDEA Counseling and Guidance Institute 189
17. Accuracy of standardized intelligence tests 189
18. Single most accurate measure of a student's ability 189
19. Second most accurate measure of a student's ability 190
20. | Third most accurate measure of & student's ebility 190
21, Intelligence-test score weight in assigning student

to special class for advanced students 190
22. Intelligence-test score weight in assigning student

to special class for slow students

xxxvi



Counselor Questionnaire

Item Number Item Description Page

23. Intelligence-test score weight in writing

recommendation for college admissions or

scholarship aid 191
2k, Intelligence-test score weight in allowing

student to take extra courses 191
25. Intelligence-test score weight in counseling

student on occupational plans 191
26. Intelligence-test score weight in counseling

student about college choice 191
27. Standardized achievement-test score weight in

assigning student to special class for advanced

students 192
28, Standardized achievement-test score weight in

assigning student to special class for slow students 192
29. Standardized achievement-test score weight in

writing recommendation for college admissions or

scholarship aid 192
30. Standardized achievement-test score weight in

allowing student to take extra courses 192
31. Standardized achievement-test score weight in

counseling student on occupational plans 193
32. Standardized achievement-test score weight in

counseling student about college choice 193
33. Over-all grade average weight in assigning student

to special class for advanced students 193
3k, Over-all grade average weight in assigning student

to special class for slow students 193
35. Over-all grade average weight in writing

recommendation for college admissions or scholarship

aid 194
36. Over-all grade average weight in allowing student

to take extra courses 194
37. Over-all grade average weight in counseling

student on occupational plans 194
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Counselor Questionnaire

Item Number

38.

39.

Lo.

L1,

L2,

L3,

bk,

ks,

L6.

h?-

L8.

4o,

50.

51.

52.

53.

TItem Description

Over-all grade average weight in counseling
student on college choice

Personality-test score weight in assigning student
to special class for advanced students

Personality-test score weight in assigning student
to special class for slow students

Personality-test score weight in writing recom-
mendation for cdllege admissions or scholarship aid

Personality-test score weight in allowing student
to take extra courses

Personality-test score weight in counseling student
on occupational plans

Personality-test score weight in counseling student
on college choice

Vocational—interest-test score weight in assigning
student to special class for advanced students

Vocational-interest-test score weight in assigning
student to special class for slow students

Vocational-interest-test score weight in writing
recommendation for college admissions or scholar-
ship aid

Vocational-interest-test score weight in allowing
student to take extra courses

Vocational-interest-test score weight in
counseling student on occupational plans

Vocational-interest-test score weight in
counseling student about choice of college

Recommendations of former teachers weight in
assigning student to special class for advanced
students

Recommendations of former teachers weight in
assigning student to special class for slow
students

Recommendations of former teachers weight in
writing recommendation for college admissions
or scholarship aid

xxxviii
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194

195

195

195

195

196

196

196

196

197

197

197

197

198

198

198




Counselor Questionnaire

Item Number Item Description Page

54, Recommendations of former teachers weight in

allowing student to take extra courses 198
55. Recommendations of former teachers weight in

counseling student about occupational plans 199
56. Recommendations of former teachers weight in

counseling student about college choice 199
57. Student's family background weight in assigning

student to special class for advanced students 199
58. Student's family background weight in assigning

student to special class for slow students 199
59. Student's family background weight in writing

recommendation for college admissions or

scholarship aid 200
60. Student's family background weight in allowing

student to take extra courses 200
61. Student's family background weight in counseling

student on occupational plans 200
62. Student's family background weight in counseling

student about college choice 200
63. Weight given to discrepantly high test scores 201
6k, Weight given to discrepantly low test scores 201
65. Opinion sbout number of school-sponsored stand-

ardized tests given in school 201
66. Opinion about amount of use made of school-sponsored

standardized test scores 202
67. Opinion about ways in which school-sponsored

standardized test scores are used 202
68. Opinion about number of externally-sponsored tests

given in school 202
69. Familiarity with Stanford-Binet Intelligence Test 203
T0. Familiarity with Wechsler Intelligence Scales 203

T1. Familiarity with Bell Adjustment Inventory 203
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Counselor Questionnaire

Item Number

2.
73.
Th.

T5.

T6.

1T,
78.

79.
80.

81.
82.

83.

8h.

85.

86.
87.

88.

89.

90.

Item Description

Familiarity with Strong Vocational Interest Blanks
Femiliarity with Differential Aptitude Tests

Familiarity with Minnesota Multiphasic Personal-
ity Inventory

Familiarity with Kuder Preference Record,
Vocational Form C

Familiarity with California Test of Mental Maturity
Familiarity with California Test of Personality

Femiliarity with Otis Quick-Scoring Test of Mental
Ability

Familiarity with Lorge-Thorndike Intelligence Tests

Familiarity with Iowa Test of Educational Develop-
ment

Familiarity with School and College Ability Test

Femiliarity with Sequential Tests of Educational
Progress

Familiarity with College Board Scholastic Aptitude
Test

Femiliarity with Preliminary Scholastic Aptitude
Test

Familiarity with g_DescriEtion of the College Board

Scholastic Aptitude Test

Have taken the SAT

Have examined a complete copy of College Board
Scholastic Aptitude Test

Have examined a complete cOPY of Preliminary
Scholastic Aptitude Test

Have examined a complete copy of National Merit
Scholarship Qualifying Test

Have examined a complete copy of tests in the
American College Testing program

x1

nge
20k

20h

20k

205
205

205

206

206

206

207

207

207

208

208

208

208

209

209

209




Counselor Questionnaire

Item Number

Item Description

91.

92.

93.

9k,

95.

96.

97.

98.

99.

100,

101.

102,

103.

104,

105.

106.

107.

Have examined a complete copy of any College
Board achievement tests

Have seen a complete copy of any standardized
achievement test

Personally administered group intelligence test
at least once

Personally administered standardized achievement
test at least once

Personally administered individual intelligence
test at least once

Personally administered vocational-interest
inventory at least once

Personally administered personality or adjustment
inventory at least once

Personally administered standardized aptitude
test at least once

Routinely responsible for administering group
intelligence test

Routinely responsible for administering stand-
ardized achievement test

Routinely responsible for eadministering individual
intelligence test

Routinely responsible for administering vocational
interest inventory

Routinely responsible for administering
personality or adjustment inventory

Routinely responsible for administering stand-
ardized aptitude test

Responsible for scoring group intelligence test
at least once

Responsible for scoring standardized achievement
test at least once

Responsible for scoring individual intelligence
test at least once

xli
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210

211

211

211

211

211

211

212

212

212

212

212

212

213

213

213



Counselor Questionnaire

Item Number

Item Description

108 L ]

109.

110.

1ll.

112.

113.

11k,

115.

116.

117.

118.

119.

120.

i21.

122.

123.

12L.

Responsible for scoring vocational-interest
inventory at least once

Responsible for scoring personality or adjustment
inventory at least once

Responsible for scoring standardized aptitude
test at least once

213

213

213

Routinely responsible for scoring group intelligence

test

Routinely responsible for scoring standardized
achievement test

Routinely responsible for scoring individual
intelligence test

Routinely responsible for scoring vocational-
interest inventory

Routinely responsible for scoring personality
or adjustment inventory

Routinely responsible for scoring standardized
aptitude test

Opinion about counselors giving parents specific
information about child's intelligence

Opinion about counselors giving parents general
information about child's intelligence

Opinion about counselors giving parents specific
information about child's achievement test score

Opinion about counselors giving parents general
information about child's achievement test score

Opinion about counselors giving a pupil specific
information about his intelligence

Opinion about counselors giving a pupil general
jnformetion about his intelligence

Opinion about counselors giving & pupil specific
information about his achievement test score

Opinion about counselors giving a pupil general
information about his achievement test score

x1ii

21k

21k

21k

21k

21k

21k

215

215

215

216

216

216

217

217




Counselor Questionnaire
Item Number Item Description Page

125. Amount of time spent discussing results of

standardized tests with parents 217
126. Amount of time spent discussing results of

standardized tests with students 218
127. Amount of time spent discussing results of

standardized tests with teachers 218
128. Availability of intelligence test results to

teachers 219
129, Availability of standardized achievement test

results to teachers 219
130. Availability of personality test results to

teachers 220
131. Availability of vocational-interest inventory

results to teachers 220
132, Availability of intelligence test results to

pupils 221
133. Availability of standardized achievement test

results to pupils 221
13k, Availability of personality test results to

pupils 222
135, Availability of vocational-interest inventory

results to pupils 222
136. Availebility of intelligence test results to

parents 223
137. Availability of standardized achievement test

results to parents 223
138. Availaebility of personality test results to

parents 224
139. Availability of vocational-interest inventory

results to parents 224
1ko. Teacher preparation of students for standardized

tests by teaching specific information included on

test 225
1k1., Teacher preparation of students for standardized

tests by teaching them how to take the test 225
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Counselor Questionnaire

Item Number Item Description Page
142, Teacher preparation of students for standardized
tests by emphasizing type of subject matter
covered by the test 225
143, Courses offered during school hours to prepare
students for standardized achievement or aptitude
tests 225
1hbk, Courses offered after school hours to prepare
students for standardized tests 225
145, Proportion of college-bound students attending 226
1k6, Teachers spending more than 10 per cent of class
time preparing students for standardized tests 226
147, Teachers asking for content of intelligence tests 226
148. Teachers asking for content of achievement tests 226
1k49. Request teacher to alter content of course because
of standardized tests 227
150. Request teacher to change teaching methods because
of standerdized tests 227
151, Suggested at faculty discussions recommendations b
to improve performance on standardized tests 227
152, Request by parent to improve preparation of student
for standardized test 227
153. Copies of intelligence tests available to teachers 228 ;
154, Copies of achievement tests available to teachers 228
155. Opinion about teacher responsibility to prepare
students specifically for achievement tests 228
156. Opinion about teacher responsibility to prepare
students specifically for intelligence tests 229
157. Frequency of using objective questions on tests 229
158. Frequency of using essay or short essay questions 229
159. Difference between test-measured intelligence and
that necessary for success in college 229
160. Difference between test-measured intelligence and
: that necessary for success in graduate school 230
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Counselor Questionnaire

Item Number

161.
162.

163 L
16k.

165.
166.
167.

Testing Program
1.

2.

5=1.
5-2.
5=3.
5=k,

5‘5-

Te
8.

Item Descrigtion

Difference between test-measured intelligence and
that necessary for success in the professions

Difference between test-measured intelligence and
that necessary for success in the business world

Inborn or learned knowledge measured by tests

Importance of test-measured intelligence for
success in school or college

Importance of test-measured intelligence for
success in the professions

Importance of test-measured intelligence for
success in the business world

Card Sort score

Questionnaire

Official position

Description of school

Pupils in grade 12

Pupils in grades 10, 11 and 12

Percentage of 10th, 11lth, and 12th grade students
in college preparatory program

Percentage of 10th, 1llth, and 12th grade students
in commercial program

Percentage of 10th, 11th, and 12th grade students
in vocational program

Percentage of 10th, 11th, and 1l2th grade students
in general program

Percentage of 10th, 11lth, and 12th grade students
in "other" program

Grades included in school
Percentage of 10th grade or higher dropout boys

Percentage of 10th grade or higher dropout girls

xlv
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230

231

231

231

232

232

235
235
235
236

236

236

236

236

237
237
237
237
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Testing Program Questionnaire

Item Number Item Description Page
9-1. Percentage of 1963 graduating boys enrolled in
a four year college 237
9-2. Percentage of 1963 graduating boys enrolled in
a junior college 238
9-3. Percentage of 1963 graduating boys enrolled in
a business school 238
9=k, Percentage of 1963 graduating boys enrolled in
a technical school 238
9-5. Percentage of 1963 graduating boys enrolled in
some other kind of school 238
10-1. Percentage of 1963 graduating girls enrolled in
a four year college 238
10-2. Percentage of 1963 graduating girls enrolled in
a junior college 239
10-3. Percentage of 1963 graduating girls enrolled in
a business school 239
10-b. Percentage of 1963 graduating girls enrolled in
a technical school 239
10-5. Percentage of 1963 graduating girls enrolled in
some other kind of school 239
11. Description of homes of pupils in school 239
12, Description of area from which pupils in school
come 2ho
13. Percentage of fathers of pupils in professional,
technical, or managerial occupations 2ko
1L, Average number of years teaching experience of
men entering school 2ko

15. Average annual salary of men during first year
of teaching in school

16. Average per-pupil expenditure in school system

17=1. Percentage of pupils in grades 10-12 who are
Spanish or Latin-American

xlvi




Testing Program Questionnaire

Item Number

17=-2.

17-3.

17-h.

18-1.

18-2.

18-3.

18-k,

18"'5 .

18-6.

19-1.

19-2.

19-3.
19-h L)
20"1 .

20-2.

20-3.

20-1‘ °

20-5 [}

Item Description

Percentage of pupils in grades 10-12 who are
Oriental

Percentage of pupils in grades 10-12 who are
American Indians

Percentage of pupils in grades 10-12 who are
Negroes

Marks showing level of pupil's achievement
according to standards of subject-matter teacher

Marks showing level of pupil's achievement
according to standards of school system

Marks showing level of pupil's effort according
to standards of subject-matter teacher

Marks showing level of pupil's achievement rela-
tive to that of his class group

Marks showing level of pupil's achievement rele-
tive to his own level of mental ability

Marks showing level of pupil's achievement rela-
tive to his own level of effort

Pupils grouped by mental ability in a few subjects
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CHAPTER 1

Background of the Study

This report presents data on the use of tests in American secondary
school, and on the attitudes and beliefs of secondary school students,
teachers, and counselors concerning standardized ability tests. This is a
technical report in that it presents only the frequencies of response to
questionnaire items. Only one chapter, Chapter VII, presents cross-
tabulations between items. This is, then, a data repository, which
provides the basis for further analytic work and theoretical interpretation
of the results. The authors of the present report are preparing subsequent
volumes based on more intensive data analysis and interxpretation. This
report, one of a series describing the results of an inquiry into the
consequences of standardized tésting, is presented at this time pursuant
to a contract with the Cooperative Research Program of the United States
Office of Education, and also to make these data more widely available to
those interested in this axea of research.

The objectives of the study can be stated as follows:

1. To analyze in some detail the extent to which secondary schools make
use of standardized ability tests in evaluating student achievement,
in allocating students to special classes, in making decisions about
whether to permit individuals to pursue college preparatory or
vocational courses of study, and in a variety of additional ways.

2. To evaluate the impact which the use of standardized ability tests
is having on the individuals being tested; e.g., the impact of
testing on students' occupational aspirationms, on students' college

versus non-college plans, and on high school dropout rates.

3. To evaluate the impact which the use of standardized ability tests
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is having on the schools themselves. Specifically, data have been

collected on the effect tests may have on curriculum content and

the influence of test scores on teacher evaluations of pupils.

4. To describe and evaluate the attitudes and beliefs of high school
students about standardized tests and their use and, in additionm,
to collect information pertaining to students' conceptions of
intelligence and intellectual achievement. These data will be
viewed within the context of the experience secondary school students
have had with ability tests, their actual (i.e., objectively measured)

ability level, and other relevant variables.

This particular study and its objectives stems from our belief that
in any program of studies concerned with the impact of testing, it
would be highly desirable to have information on the types of experiences
which people have had with ability tests, on the kinds of attitudes which
they hold toward "objective' measures of ability, and on the way they think
tests are used in the United States.

Estimates of the number of standardized tests being given annually in
the United States range from 150 million to a quarter of a billion. An
increasingly large proportion of the adult members of American society have
taken an objective intelligence, aptitude, or achievement test during
their lifetime and their test score was probably an important factor in
the decision process which resulted in their being hired, promoted,
admitted to college, or assigned to a special training school in the armed
gervices. 1In additiom, those adults who have not taken tests themselves
have frequently come in contact with tests through their children.

Attitudes and Beliefs About Standardized Tests

The impact of ability testing on any given individual is directly

4




related to the way the individual perceives the test, his test score and its
use. Telling an individual his score on an intelligence test, for example,
is likely to have quite different consequences for the individual who
believes that the scores represent his 'true ability" than for the
individual who has little faith in the accuracy of the score. Similarly,
if an individual believes that tests measure an unchangeable, innate

set of aptitudes or abilities, the test score may have a different effect
than in a case where the individual feels the score merely represents a
relatively changeable measure of achievement. Parents who put great faith
in the concept of "I.Q." might react quite differently to reports of

their child's score from parents who tend to disregard the accuracy of
objective tests or the genetic component in individual differences.

Beliefs about the use of test scores add another dimension to the
potential impact of testing. If tests are perceived as playing an
important role in decisions about people, as is the case with the well-
known "eleven-plus" exams in England, the whole process may become filled
with appfehension and pressure for the child or adult test-taker. In
addition, knowledge of a low score may bring with it disgrace and a sense
of failure which may have important ramifications for family and personal
adjustment.

One could cite many examples of the way in which the effects of ability
testing on individuals and social institutions depend on the context in
which the testing is perceived. Extensive preliminary investigation
indicates, however, that an adequate understanding of the impact of
testing on the individual and the planning of productive research requires
that one know something about the attitudes toward tests and testing which

are held by members of the soclety.

These general considerations of the nature of attitudes about teésts
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led to the formulation of the following specific areas of inquiry:* First,
how do different groups of respondents conceive of intelligence and other
abilities? Are individual differences perceived as due to inherited
characteristics or to achievements resulting from hard work and sacrifice?
American values have traditionally emphasized the virtues and rewards of
hard work and equal opportunity for each individual to achieve in direct
proportion to his effort. We hope to provide some information on the
process by which the idea of genetic differences between individuals has
been reconciled by the general population with this traditional view of
achievement. The contrast between our own education philosophy and

current Russian beliefs serves to underscore the importance of the

differences between these two conceptions of human abilities. One is strongly
influenced by genetic factors, the other views ability as being chiefly

the result of a rich and sympathetic environment. This contrast, in

turn, can be expected to provide the basis for further research concerned
with the impact of one's conception of human ability on such factors as
achievement motivation, creativity, and general productivity.

A second and closely related issue concerns the views of the respondents
with respect to the morality ox the "fairmess' of ability tests in the
process of allocating opportunities and rewards in our society. This
question may be approached either from the standpoint of groups which
may have increased opportunities as a result of the use of tests, for
example, high school seniors who have been admitted to the college of their

choice, or from the standpoint of those individuals and families which

*A more general theoretical statement of this problem is presented
in Goslin, David A. The Search for Ability: Standardized Testing in Social
Perspective, Russell Sage Foundation, New York, 1963. This volume includes,
in addition.to a survey of current testing practices, a treatment of the
possible social consequences of testing which provides a theoretical basis
for the empirical work.




may feel that their traditional rights and privileges are being encroached
upon as a result of the use of standardized tests.

Third, what is the role of standardized tests in the development of
ideas about individual differences? It would be-a mistake to assume that
the members of American society consider intelligence to be that which
is measured by an I. Q. test or that intelligence tests constitute the
only kind of appraisal of abilities which individuals encounter in their
lifetime. In dsily social encounters individuals centinually appraise
their own abilities and the abilities of others by reference to physical
appearance, grades, success in games, verbal style and speed, cultivated
mannerisms, and performance in all manner of other activities. It is
in this broader context of information about abilities that the specific
contributions made by standardized test scores must be evaluated.

Fourth, how do respondents think test scores are being used in
the process of making decisions affecting their futures. Prior investigations
in this area indicate that people have only a highly generalized and
hazy idea about the way decisions affecting them are made. It is clear
that gross underestimations and overestimations of the use made of test
scores are common in various groups throughout the population. One
interesting finding which turns up in recent research indicates that even
people who are in the business of making decisions about children--guidance
counselors, teachers, and the like--are frequently unable to evaluate the
amount of reliance that they place on test scores in the decision process.

The preceding remarks have dealt with the impact of tests on individual
beliefs and attitudes, and of the nature of such attitudes in relation to
broader values and personality characteristics. When one considers the
impact of tests from an institutional point of view, in this case the

influence of tests on the schools, then a rather different range of areas

for research opens up. These, also, have been part of the guiding interests




of the secondary school study reported here.

The Impact of Standardized Tests on the School

From the best figures available to us at the present time; a
conservative estimate of the number of tests being given to school children
indicates that each of the 45 million children p;esently enrolled in elementary
or secondary school in the United States takes, on the average, three -
gtandardized tests (e.g., verbal and mathematical aptitude, reading
readiness and objective achievement tests) every year. While the individual
schools vary considerably in their use of tests and a given child's
exposure to tests will also be influenced by his grade level, it is
apparent that tests play a major and fecurring role in the lives of a
large proportion of the children in ;his country.

Standardized tests come in a variety of sizes and shapes and are
given under the sponsorship of many different agencies and groups. The
local school system is probably the biggest user of objective tests, but
even Within this administrative unit, individual schools, principals,
guidance counselors and teachers may purchase and give tests to children.
State and local governments may require tests to be given and either
provide specially constructed tests (efg., the New York State Regents'
examinations) or distribute an approved list of tests from which schools
or school systems may select their own ijnstruments. Some large city
school systems construct, standardize, and publish their own tests for their
own use. Finally, an assortment of national testing programs leave their
imprint on individual schools and school children; these include college
entrance examination programs (of which there are now several), scholarship
programs (such as that of the National Merit Scholarship Corporation), and
research projects concerned with the identification of talent.

.These 130 million or more test scores are used for a variety of




purposes; counseling and guidance, ability grouping, selection of gifted
students for accelerated programs, placement of retarded students in
special classes and schools, and frequently as part of the criteria for
admission to private schools, colleges, and special secondary public
schools., It should be emphasized that in almost all cases, test scores
are used in coﬁjunction with other information about children in the
decision-making or guidance process, but studies have shown that test
scores play an influential role in this process.

The magnitude of the testing industry in the United States and the
importance of the decisions about human beings which are influenced by
test scores raises questions concerning the impact of objective ability
testing on the institutions making use of the tests. There have been
relatively few attempts, however, to investigate this problem.

One study* provides some evidence that there are negligible
differences between large multi-counselor schools with extensive testing
programs and small schools with no counselors and less extensive testing
programs with respect to variables such as opinions of children about
whether their teachers and guidance counselors really know anything about
students, and whether children have a realistic picture of different
vocations. Hastings goes on to point out that "we should not, of course,
conclude from the above findings that counseling activities have no effect
upon students. We do conclude that the places--and ways--to look for
the effects are not as obvious as we thought. Research which covers a wider
range of possible effects and is more sensitive to subtle manifestations of
effects is clearly needed."

It would appear that systematic research on the impact of testing in

the schools will help make the most effective use of our tests and to

*Hastings, F. Thomas. The Use of Test Results, U. S. Office of Education,

Cooperative Research Branch Project No. 509, 1960.
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correctly evaluate our increasing expenditures of time and money on testing
and related guidance activities.

Some of the general areas of interest in the impact of tests as
seen from the institutional point of view can be sketched as follows:

We would expect that an important consequence of an extensive school
testing program would be an increase in general knowledge about testing
and the rationale of testing programs. We would also expect an increased
concern on the part of children with relative levels of ability of fellow
students. This might show up in the fact that children in schools with
testing programs would be more likely to be aware of the meaning of the

concept of intelligence, and would place more emphasis on differences in

ability between students. Rank orderings of classmates in terms of ability,

would be expected to conform more closely to objective rank orders
based on test results. A correlated outcome might be that social
acceptance in the peer group would be more closely related to test scores
and/or to other students' estimates of the respondents' ability in schools
having extensive testing programs.

Second, children's estimates of their own abilities should be more
accurate in those schools having testing programs, particularly where

scores are reported to the children and their parents. In addition, we

would expect to find a closer relation between actual achievement and the
level of ability in schools doing extensive testing; there should be less
discrepancy between achievement and ability levels in such schools., We
might also expect more realistic career aspirations from children who have

taken more tests; the assumption here being that a child's level of

aspiration depends in part on his estimate of his own abilities and that
provision of accurate information brings a closer relation between ability

level, academic performance and career planning.
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Third, we would predict that teachers having access to test scores
would tend to rate students in terms of their objective scores rather
than on some other criteria. This might result in an overconformance of
grades to standardized ability measures and occasionally feelings on the
part of the teachers that they must give Johnny a high grade because his
I.Q. level is above average.

The Schools Studied in the Present Report

The sample of secondary schools is described fully in the chapter
immediately following. Since the sample differs somewhat from the group

of schools envisioned in the contract with the Office of Education, a

word of explanation is in order. Originally it was planned that this
particular study would form part of a proposed follow=up to be conducted
by Project Talent in the fall of 1963 in a group of about 40 high schools
selected from the original Project Talent sample of over 800 schools.
Changes in the scheduling of this follow-up study made use of these 40 schools
impossible. Therefore, a separate and new sample of 40 schools was

drawn by the Project Talent staff, along with an additional 10 private
and 19 parochial schools, making a total of 60 in all. A supplementary
group of 40 public schools was also drawn, according to the original plan,
in which data were collected only on the extent of testing, and teacher
and counselor beliefs and attitudes. In this latter group of schools
student respondents were omitted.

Finally, a special analysis of existing Project Talent data relevant
to secondary school testing programs and their impact on high school
students was carried out as planned, and the data are presented in
Chapter VII of this report. In this case the schools used were the 822

public senior schools from the original Project Talent sample in which

data from the students and administrative personnel were already collected
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and on file. These schools are described in earlier Project Talent reports
listed in the Foreward.

The Russell Sage Foundation Research Program on the Social Consequences of

Testing

The research on which this technical report is based is focused on
American secondary schools and their personnel, including students. fhe
data, however, should be seen in the context of the program of related
studies being carrxied on by Russell Sage Foundation of which this is a
particular component. The other major units of the Russell Sage Foundation
program are summarized below.

At the adulg level, data have been collected on experiences and
attitudes regarding stendardized tests. In this connection, the National
Opinion Research Centerx interviewed for the Foundation a national sample
of some 1500 adults in the spring of 1963. (The xesults of this work are
presented in the first technical report.*) Secondly the elementaxy
school level, fifteen fifth grade boys and girls from each of 16 different
elementaxry schools have been interviewed concerning their perceptions of
tests, their own intellectual abilities, and intélligence in general. The
sample of schools was selected on the basis of results from a survey of
testing programs in 714 elementary schools in New York, New Jersey, and
Connecticut.** The schools differ on three independent variables: extent

of standardized testing, homogeneous grouping, and reporting of scores to

parents. Additional questionnaire data, along with test scores and

sociometric information, are being collected from parents, teachers,

*Brim, Orville G. Jr., Glass, David C., & Neulinger, John. Experiences

and Attitudes of American Adults Concerning Standardized Intelligence Tests,
Technical Report #1 on the Social Consequences of Testing, New York, Russell

Sage Foundation, 1965.

%%Goslin, David A., Rayner, Roberta E., & Hallock, Barbara. The Use

of Standardized Tests in Elementary Schools, Technical Report #2 on the
Social Consequences of Testing, New York, Russell Sage Foundation, 1965.
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principals, and the remaining fifth graders in each school.

A study closely related to the data presented in Chapter V of this
report is a study of approximately 100 counselors from the Boston
Metropolitan area conducted by David Armor of the Department of Social
Relations at Harvard University. Data on the coéunselor's role and his
use of tests have been gathered through direct interviews, and additional
data are being collected through the use of a short mail questionnaire
to a larger sample of schools. Specific foci of this study include the
views of the counselor concerning the importance of ability testing in
counseling, on whether he thinks they are reliable predictors of performance
on certain vocations and of success in colleges, and on whether he
considers grades or achievement or perhaps even teacher evaluation as
better predictors than aptitude or I.Q. test scores. Such views will
be evaL?ated against the background of his own social origins and
professional training.

Thus far primary emphasis has been on effects of educational testing.
However, tests are also used to a significant extent in business and
industrial organizations and research on this aSpect of test use forms
part of the overall program. Under the direction of Dr. Vernon Buck of
the Yale Labor and Management Center, this study will be part of a larger research
program on the eftects of technological change in industry. The general
work is under the auspices of the Yale Technology Project, directed by
Dr, Stanley H. Udy, Jr., of the Department of Sociology. The research will
make use of existing data collected by the Technology Project and will
collect new data in the field from a number of participating major corporations.

In its overall scope this sexvies of studies provides the opportunity
for comparisonsof attitudes and beliefs about tests, and about their impact

on individuals and institutional activities (1) at different levels within

the same institution, for example, the elementary and secondary school levels




education; (2) from one institutional context to another, for example, between

education on the one hand and business and industry on the other; (3) at

different age levels in the population as a whole, for example, the national

sample of American adults can be contrasted with teenagers and nine and ten-

year-olds in terms of differential experience with tests, their perceived

The studies

impact, and their values or attitudes related to such tests.

should provide a broad picture of testing in American society.
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CHAPTER 11

Procedure

Selecting the Sample

In this study we were concerned with the opinions and attitudes of
senior high school students, teachers and counselors regarding standardized
tests of ability. Our primary concern was to obtain data that could be
generalized to each of these populations in public senior high schools. A
secondary interest was in obtaining samples of private and Roman Catholic
parochial schools,1 to enable us to make certain comparisons with the data
from the public school group.

For the public senior-high-schools the sample was selected in such a
way that it would be representative of the respective national populations
for the school year 1963-64. This requirement dictated the use of a sampling
procedure designed to achieve representation of public schools on a number
of dimensions demonstrated (Flanagan, et.al., 1962) to be related to school
testing practices and policies and to school-wide averages of students’
scores on standardized aptitude and achievement measures. The aim in
selecting the private schools and the parochial schools was not at all the
same. In these sampies the major purpose was to study special groups of
students. We wanted a sample of private schools that represented the Yelite"
senior high school and student. Therefore, the sample was made up of
schools which, in the judgment of the staff of the Russell Sage Foundation
and the University of Pittsburgh were outstanding in academic requir ements,
reputation and performance.

It was felt that parochial schools may be sufficiently different to

justify their separate treatment. From a statistical standpoint, there are

lRoman Catholic schools may be parochial or diocesan, the former associ~-
ated with the parish and the latter with the diocese. The term "parochial"
will be used in this report to cover both types of schools.
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difficulties in drawing representative samples from this group of schools.
The procedures used are described later in this report. Suffice it to say
that the sample of schools obtained was not drawn by statistical sampling
procedures, yet it represents a distribution of parochial schools varying
widely in testing policies and practices and in student abilities and beliefs.
1t was decided to aim for a sample of 80 public senior high schools,
ten private high schools, and ten parochial high schools. A senior high
school was defined as one which includes grade 10 and grade 12. The public
school sample did not include schools that offer only the vocational curriculum
as Dailey (1962) demonstrated that vocational schools in 1960 differed in
certain respects from the comprehensive high school and the academically-
oriented high school.
With regaxd to the sample of students, it was felt that adequate represent-
ation of a cross-section of high-school students could be achieved by
sampling from grade 10 and grade 12. We decided to aim for a sample of
approximately 4,000 students. Information on school enrollments and from
Project Talent (Flanagan, et.al., 1962) suggested that more than 4,000
students would likely be obtained if the grade 10 and grade 12 students in
all 100 schools participated in the project. Two steps were taken to keep
the student sample within bounds:

1. To request the participation of the students in only 40 of
the 80 public schools.

2., To draw a gsub-sample of students in those public schools in
which there were 100 or more seniors according to the most current
Office of Education report. In summary, our aim was to obtain
the following samples:
40 public senior high schools, students participating.
40 public senior high schools, students not participating.
10 private high schools, students participating.
10 parochial senior high schools, students participating.

The target populations for teachers and counselors were those teaching
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one or more courses in grades 10, 11 and 12, and those spending 20% or more
time in counseling with students in grades 10, 11 and 12,

The Sampling Procedure

A quota sampling procedure was used to select the public senior high
schools (Shaycoft, 1962). The schools were selected at random from the

U. S. Office of Education's Directory of Public Secondary Day Schools,

1958-59, Schools were accepted for the sample as long as the quota for

that particular type of school had not been filled. When the quota was
filled the schools were rejected until the number of schools needed was
obtained. The Project Talent Taxonomy of Public Senior High Schools
(Flanagan, et. al., 1962) provided the basis for establishing the quotas for
various types of schools. The taxonomy is based on U. S. Office of
Education region, community size, and an index of the socio-economic level
of the neighborhood. The size of the senior class was also considered in
selecting the schools. The categories of the Project Talent Taxonomy of
High Schools are:

Code Description

21 Cities A-~low=-cost housing--low ircome
22 Cities A-~moderate and high-cost housing

31 Cities B=~low=-cost housing and low income
32 Cities B--moderate and high=-cost housing

41 Northeast--urban--low-cost housing and low income
42  Northeast--urban--moderate and high-cost housing
43 Northeast--small town

44  Northeast=--rural

51 Southeast~--urban--low-cost housing and low income
52 Southeast~-urban--moderate and high-cost housing
53 Southeast--small town

54  Southeast--rural

61 West~--urban--low-cost housing and low income
62 West--urban--moderate and high-cost housing
63 West-~small town

64 West~--rural

10 All vocational high schools
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Cormunity sizes are:
Cities A--more than 1,500,000 population (1960 census),
Cities B~-between 250,000 and 1,499,999 population,
Urban --between 5,000 and 249,999 population,
Small town--below 5,000 population.
In this study the following groups were combined: 21 and 31, 22 and
32, 43 and 44, 53 and 54, and 63 and 64. Group 10 was not included as this
is the category for vocational high schools.
The following codes are used to designate categories of senior-class

enrollments:

0-24 seniors

-
]

N
]

25-99 seniors

100-399 seniors

W
t

400 seniors or more

p o)
]

The specific procedures for selecting the public senior high schools are

presented next.

Random Selection of Schools. A list of public senior-high schools is

in the Directory of Public Secondary Day Schools, 1958-1959 published by the

U. S. Office of Education. For purposes of random sampling, each school
on the list was assumed to be jdentified by a six-digit number of the form
XXX-X~-XX. The first three digits indicate the page in which the school is
1isted in the directory; the next digit represents the column on the page;
and the last two digits represent the position of the school in the column.

A sequence of six-digit random numbers was obtained from a table of
random numbers. A number was discarded if the first three digits were not
in the appropriate range for the pages in the directory, 011-158. The school

corresponding to each random number was selected. If it turned out that

there was no entry in the directory corresponding to the random number, that

number was discarded and the next one looked up. Similarly, if the school

turned out to be one not in the population being sampled (e.g., a junior high
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or a vocational school) it was discarded.

The group (Project Talent High School Taxonomy group and senior-class
size category) to which a school belonged was determined, and it was then
entered in the sample if the quota for its category had not already been
filled.

Determination of Taxonomy Group Characteristics and Senior~Class Size.

The size of the senior class and U. S. Office of Education region were

obtained from the Directory of Public Secondary Day Schools, 1958-59. City

size was determined from Bureau of the Census Data World Almanac, (1960)
using the mailing address given in the Directory. Schools were entered

in the sample in the order in which they were drawn if the quota for the
category had not been filled, but were rejected after the quota had been
filled, Additional samples were selected as it was necessary to determine
the socio-economic level of the neighborhood of the school (for city schools)
and additional schools would be required as replacements for rejects (i.e.,
schools which did not meet "SES" specifications).

Two reserve samples were selected for the non-urban schools (taxonomy
groups 43, 44, 53, 54, 63 and 64) and for reserve samples were selected for
the urban schools (taxonomy groups 21, 22, 31, 32, 41, 42, 51, 52, and 61,
62). Four samples were selected for the urban schools since it was anticipated
that some urban schools would be dropped which were not in the appropriate
socio=-economic category.

The Retail Credit Company was employed to determine the socio-economic
level of the schools. Socio-economic level of the school was defined in
texms of the following item:

“"The residences in the area served by the school are best described as

primarily:




1. expensive private homes

2. moderate priced homes

3. low=-cost homes

4. high-rental apartments

5. moderate-rental apartments

6. low-rental apartments

7. low-income areas

8. about equally apartments and homes

9. students are resident, students--cannot estimate."

The schools were dichotomized into "low'" versus "medium" and 'high"
socio-economic status using options 3, 6, and 7 versus 2, 4, 5, 8, 9. The
schools were classified upon receipt of the returns from the Retail Credit
Company. If it turned out that a school in the first sample drawn did not
have the appropriate '"SES" characteristics, the next alternate in the same
taxonomy and senior-class size category was selected.

Vocational schools were excluded from the sample on the basis of the
school name; in addition, a check was instituted with U. S. Office of
Education personnel familiar with the schools to assure that vocational
schools were not included in the sample. Also excluded from the sample were
schools tested by Project Talent in 1960.

Sampling Students in Public Senior High Schools

The sample consists of all students in the 10th and 12th grades from
schools with senior classes of less than 100. Where class size exceeded 100, it was
felt that it would not be necessary to have the participation of all of
these students as an adequate sample size could be achieved with just a
proportion of them. Therefore, a subsampling procedure was planned and
carried out by eight appointed representatives of the University of Pittsburgh.

The number of students sampled from each school and grade was determined
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judgmentally by considering the Project Talent student population figures
for each taxonomy group and senior-class size category. Consideration was
also given to the number of students needed in these schools to achieve
proportional representation and to obtain a minimum desired sample of
4,000 students in the public schools. As it turned out later, the numbers
selected need not have varied from school to school. At the time that the
quotas were established, it had been planned to oversample and discard
cases in order to achieve proportional representation. Subsequently, it
was decided to weight the data to achieve proportionality.

Consideration was given to the merits of random sampling procedures
and systematic sampling procedures for selecting the students. It was felt
that a random procedure would be more difficult to draw from the information
available in the schools and that the systematic sampling procedure would
be simple administratively and was not likely to result in biased results.
The representatives were instructed, therefore, to use the systematic
procedure, arranging students in alphabetical order by grade, starting at
a randomly selected point in the list and selecting every Nth name following.
1f they had any reason to suspect that this procedure would result in a
biased sample, particularly with respect to scholastic ability, they were
instructed to contact the project director to consider an alternative procedure.
The systematic sampling procedure was used by all eight representatives.

Weighting the Data. The effects of chance and differences in participation

rates for the various taxonomy groups resulted sometimes in over-sampling

and sometimes in under-sampling of schools in specific categories of the

high school taxonomy. For these reasons the data were weighted to bring them
into proportion to their representation in the population of schools and of
students. The weighted responses to each of the questionnaire items were
almost identical with the unweighted responses. Therefore we present only

unweighted data in this report.
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Sampling the Parochial High Schools

A sample of ten diocesan or parochial secondary schools was obtained
through the cooperation of the National Catholic Education Association
(NCEA). At our request, a list was submitted of 20 secondary schools that
NCEA felt adequately represented the Roman Catholic secondary schools of
the nation. Thus, the method of sampling was purposive rather than statis-
tically random. Ten schools were selected from the list of 20 for wide
geographical dispersion., The Right Reverent Monsignor 0'Neil C. D'Amour
wrote to the Diocesan Superintendents and informed them of the purpose of
the study and urged their cooperation. As a result, all of the schools
invited agreed to participate in the study. Subsequently, one of the ten
schools withdrew because of scheduling difficulties. All available students
in grade 10 and grade 12 in these schools were included in the sample.

Sampling the Private High Schools

A sample of nine private secondary schools, five male and four female,
was obtained from a larger listing of these schools prepared by the Foundation
staff. The schools are primarily in the East and are among those generally
considered to be leading preparatory institutions. As with the parochial
school sample, the method of sampling was purposive rather than random.
University of Pittsburgh staff contacted each school on the list and informed
them of the purpose of the study and urged their cooperation. Repeated

contacts were made until the list was exhausted. As a result, nine schools

agreed to participate in the study.

Data Collection

Invitations to Participate in the Study

A letter was sent to the school prircipal requesting his cooperation and

that of his staff and students. In addition, an enclosure described the
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project briefly and the requirements in participating in the project. Briefly,
the letter and enclosure emphasized the importance of obtaining objective
information regarding the effects of standardized ability testing on the
schools' staff and on the students. In addition, a financial incentive was
offered the principals in public and in private schools for their cooperation.
Information copies of the letter and enclosure were sent to school super-
intendents in the districts in which the schools were asked to participate,

Also enclosed for their convenience in responding were a letter of reply
and a stamped return envelope. The letter of reply provided space for report-
ing the number of students in grade 10 and in grade 12; the names of staff
members spending 20% or more time in counseling duties with students in
grades 10, 11 and 12; the names of teachers with one or more courses in
grades 10, 11 and 12; and the date on which they planned to administer the
reading tests and questionnaires to the students.

Two follow-up letters were prepared. The first letter was sent to
each school from two to three weeks after the mailing of the letter of
invitation. The second follow=-up letter was sent if a reply was not received
two weeks following the mailing of the first follow~up letter. Generally,
the amount of time lapse befcre follow-up letters were sent was dictated by
considerations of distance from the Washington office, greater time being
given to those west of the Mississippi River than to those east of the
Mississippi River. In a number of cases when replies were not received within
a reascnable time following the mailing of the first or second follow-up
letter, the principals were called long distance by the project director.

Administration of the Reading Test and Students Questionnaire

The administration of the project was scheduled for January and February,
1964, For a number of schools it was necessary to permit administration of
student materials in March due to schéduling difficulties. All materials

for the project were sent to the school principal who was asked to act as
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the coordinator for the project or to appoint someone as his representative
to carry out these duties. The Students Questionnaire and Reading Test

were administered by members of the school staff; the Teachers' Questionnaire
and the Counselors' Questionnaire were distributed by the school principal
and returned to him. The following guides were sent to the schools to
provide them with information regarding procedures for the handling,
administration and return of all materials:

1. local Coordinator's Guide for the Students' Questionnaire
and Reading Comprehension Test

2. Local Coordinator's Guide for the Teachers Questionnaire
and Card Sort and the Counselors Questionnaire and Card
Sort

3. The Administratoxs Guide for the Students Questionnaire
and Reading Test.

! Copies of these guides may be found in Appendix E.

Record forms were also sent to the schools in which the students were
tested. The record form was to be completed by each administrator as
a means of checking on proper administrative procedures.

Processing, Scoring and Analyzing the Data

! When the data were received in the Washington office they were checked

to be sure that the materials were returned that were requested in the

Local Coordinator's Guides. When some materials were missing the schools
were requested to testify to their security. In most cases the missing
materials had been destrcyed or, as far as we could tell, were mailed out
but not delivered.

All student answer sheets, more than 9000 of them, were scanned to
eliminate cases in which the students appeared to be marking the answer sheet
in a geometric pattern, to eliminate those in the 1llth grade (only 10th

~and 12th graders were to participate) and to eliminate those answer sheets

for students who did not appear to be answering seriously. The answer sheets
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were forwarded for processing to the Measurement Research Center in Iowa City,
Iowa. The Measurement Research Center produced high density computer

tape output on which was entered every response for each student. The
computer tape was forwarded to the University of Pittsburgh, the reading
comprehension test was scored, percentile rank conversions were obtained for
grade 10 and grade 12 norms based on Project Talent data (Flanagan, et.al.,
1964), and the list of scores and percentile rank conversions forwarded to
the schools.

The Teachers' Questionnaire, Counselors' Questionnaire and Testing
Program Questionnaire were coded, key-punched and sent to the University of
Pittsburgh Data Processing and Computation Center for entxy on computer tape.
The Teachers' Card-Sort and Counselors' Card-Sert were key~-punched under
the direction of the Russell Sage Foundation and forwarded to the Data

Processing and Computation Center. Two high-speed digital computers the

IBM 7070 and the IBM 7090 were used to analyze the data.
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b, Then sey:

"Iook at your answer sheet. Turn to side 2 of the answer
sheet and look at the box in the lower right-hand corner."

Hold up an answer sheet and pbint to the correct part, at the
same time saying:

"Do you see it?"
Make sure all phetstudents:have found it. Then, say:

"Fill in the name of this school, the grade you are in,
and today's date. The date today is <M

(state the date)
Pause to allow time for this, then say:

"Now look at the box in the lower left-hand corner of the
answer sneet on sice 2."

Hold up an answer sheet and point to the correct part, at the
same time saying:

"Do you see it?"
Meke sure all the students have found it. Then, say:

"As you can see, this section is labeled 'Name' and 'Date
of Birth.' The part that refers to your name has columns
of letters and small boxes at the bottom.

Read the directions at the top of this section to yourself
as I read them aloud.

First, print your name in the small boxes at the bottcom

of the grid. Print your last name first. Use one box

for each letter of your name and for the space between
names. Then, in the column above each box, blacken

the letter which is the same as the letter in the box.

Be sure that there is one and only one mark in each column.
Mark the top (blank) circle in every column in which you
have not marked a letter. Mark your date of birth in

the spaces at the right.

Now let's fill in the name part of this section. Print
your last name first,"




B.

Pause to allow time for this, then say:

"Now, leave one blank space after your last name, Print
your first name. Leave one blank space after your first
name and print your middle initial."”

(If a student's full name contains more letters than there
are spaces provided on the identification grid, the student
should fill in each of the twenty spaces and stop. Be sure
one blank space is left between the last and first names. )

Pause, then say:

"Wow above the box in which you have printed the first
letter of your last name, find the circle with the same
letter and blcken this circle. Now do the same thing
in the next columns for the next letters. In every
column in ‘which you have not marked a letter, mark the
top circle--the one without a letter in it. Be sure
that there is one and only one blackened circle in each
¢olumn."

Pause to allow time for this, then say:

"Now look at the section labeled 'Date of Birth.' 1In
the next column, show the month in which you were born
by blackening the correct circle. In the next column
blacken the correct circle to show the year in which
you were born."

Allow them to finish, then say:

"Now go back and check what you have done to be sure that
you have correctly blackened a circle in each column above
a letter in your neme and that your date of birth has been
shown. Be sure that you have marksd the top circle in each
column in which you have not marked a letter. Check to be
sure that there are no errors. THIS IS VERY IMPORTANT.

If you have made any erasures, be sure that they were
thorough."

Allow them time to check.

Administering the Students Questionnaire

Say:

"Now look at the cover of the questionnaire. Read the
direction to yourself as I read them aloud:




"The questions in this booklet are about your experiences
with ability and achievement tests and your opinions about
them. This is not a test and there are no right or wrong
answers. Ansver each question as it applies to you, but
do not spend too much time on any one question. You
should have enough time to answer all the questions if
you move along steadily.

Your snswers will 293 affect your grades in school.
All answers are strictly confidential,

Mark only one answer for each question. Mark your answers
by blackening the circle on your answer sheet that corre-
sponds to your answer on the questionnaire.

If you finish before the time allowed, please remain
quietly at your seats. You mey read or study. You will
be allowed one hour and forty-five minutes. This should
be enough time if you move along steadily. I will write
the remaining time on the blackboard. It is importent
that you complete the questionnaire.

Now turn your answer sheet to side 1 and begin with the
part marked Section I. 'hen you finish Section VIII,
turn the answer sheet over to side 2 and continue with
Section IX.

Open your booklet and begin."

Record the time on the Record Form.

Record on the blackboard the time allowed (1 hour and 45 minutes).
If there is no clock in the room, every 15 minutes write on the blackboard
the number of minutes remaining.

After 30 minutes, seay:

"Please move along steadily. There is one hour and fifteen
minutes remaining."

Walk around the room and observe the students' progress. In order for
them to finish within the allotted time, they should be approximately at Item 100,
If some of them seem to be lagging, individually urge them to work a little
faster, however, do not overemphasize speed at the cost of serious answers.

After 60 minutes, say:

"You have fifteen minutes more."

After the total of one hour and forty-five minutes, say:

E
- 13 -




"gTOP! Put your pencil down and pass in the booklets.
Keep your answer sheets.

Now we'll have a short rest period. You may stand up,
but stay at your seats.”

C. Rest Period

Allow about eight minutes. During the break, pass out the Reading
Comprehension Test, and, say:

"De not open this beoklet."

D. Administering the Reading Comprehension Test

After eight minutes, call the group to order.

"Read the directions for the Reading Comprehension Test
on the front cover of the test booklet."

Allow exactly one minute.

Then say:

"Purn your answer sheet to the side marked side 2 and
find the section labeled READING COMPREHENSION TEST. "

(Hold up a copy and point to it,)

"Mark your answers to the test here; start with item 1.
You will have 30 minutes for 48 questions on eight
different passages. Turn the page and begin."
Itart your stopwatch or intervall timer and record the starting time on
the Record Form.

Record on the blackboard the number of minutes (30) allowed for the test,
starting time, and scheduled stopping time. Allow exactly 30 minutes. If there
is ne clock in the room, every five minutes write on the blackboard the number of

minutes remasining. Five minutes before the time is up, say:
"You have five minutes more."

then the 30 minutes are up, stop your stopwatch. Record the stopping
time (when using a stopwatch or interval timer) end total time on the Record

Form, and cay:

"orOP!  Put your pencil down--this is the end of the session.”




3. Tnd of Session

Collect: Answer Shee:
Reading Comprehension Test

Then say:
"Thank you for your cooperation in this prcject."

F. After the Session is Over

1. Check the counts of all returned materials.

2. Make sure your Record Form has been filled out completely and
accurately. Use the approvriate space to note any irregularity,

3. Check the answer sheets for accurate identificetion and clear
marks,

L. Alphabetize the answer sheets for each grade,

5. Deliver all materials immed; ately to the Local Coordinator.
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THE CONSEQUENCES OF ABILITY TESTING IN SCHOOLS

IOCAL COORDINATORS GUIDE

for

Students Guestionnaire and Reading Comprehension Test

This guide and the Local Coordinators Guide for the
Teachers Questionnaire and Card Sort and the Counselors
Questionnaire an¢ Card Sort provide detailed instructions
for the administration of the project. Please familiarize
yourselt with the contents of these guides,
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Iocal Coordinators Guide for Students Questionnaire
and Reading Comprehension Test

I. The Study: Its Nature and Purpose

The "Consequences of Ability Testing in Schools" is a study of the impact
of standardized ability testing on students and schools. Some of the objectives

of the project are:

To describe high-school students' experiences with standerdized tests and
their use.

To evaluate the impact that the use of standardized testing is having on
the students' educational plans and career asipirations.

To describe the attitudes and opinions of high-school students towarad
standardized tests and their use.

To collect information pertaining to high-school students' conceptions of
intelligence and their conception of their own intelligence compered with that
of others.

To describe the beliefs of high-school students regarding the importance
of intelligence for success in school or on the job.

This project is being conducted by the University of Pittsburgh in conjunc-
tion with the Russell Sage Foundation of New York with the support of the
U.S. Office of Education.

II. General Responsibilities

The Local Coordinator is responsible for arranging the schedule of admin-
istration and supervising the administration of the Students Questionnaire and
Reading Comprehension Test. He is also the individual in each school vho is
responsible for the receipt of all meterials, their distribution to the admin-
istrators, the collection of the materials, and their return. He should transmit
instructions that appear in this guide but that do not appear in the Administrators
Guide. Instructions for the administration of the Teachers Questionnaire and
Card Sort, the Counselors Questionnaire and Card Sort, and the Testing Program
Questionnaire appear in the Local Coordinators Guide for Teachers Questionnaire
and Card Sort, and Counselors Questionnaire and Card Sort. Please consult this

guide for further details,

ITI. Materials Supplied by the University of Pittsburgh

A. Student Materials

1. Students Questionnaires.
2. Reading Comprehension Tests.
3. Students Answer Sheets.
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B. Administrative Materials

1. Administrators Guides. This guide contains complete instructions
for administering the Student Questionnaire and Reading Comprehen-
sion Test.

2. Record Forms., These forms are for the use of the administrators.

3. Local Coordinators Guide for Students Cuestionnaire and Reading
Comprehension Test. (this document)

., Iocal Coordinators Guidé for Teachers Questionnaire and Card Sort
and the Counselors Questionnaire and Card Sort.

C. School Questionnaires

Three questionnaires are provided for completion by staff members.

1. Counselors Questionnaire and Card Sort--to be completed by all
staff members spending twenty per cent or more of their time in
guidance~ and-counseling duties.

2. Teachers Questionnaire and Card Sort--to be completed by teachers
for grades 10, 11, and 12.

3. Testing Program Cuestionnaire--to be completed by the person most
familiar with the testing progran.

D. ©Shipping Materials

1. Envelopes for returning the Students Answer Sheets. Place the
completed answer sheets in these envelopes. No more than 100
answer sheets should be placed in each envelope. They will keep
the ansver sheets in good condition for the scoring machines.

2. Envelopes for returning Teachers Cuestionnaires and Counselors
Cuestionnaires.

3. Return-mailing labels for returning the gquestionnaire booilets,
ansver sheets, etc.

4k, Gummed tape for sesling the cartons for return shipment.

IV. Receiving and Storing Materials

A. Cuantities of Materials Supplied to the School

The quantities of materials were specified in a letter to the principal
and should accompany the shipment in which this guide was received. This number
vas based upon the data given the Washington Office by the school or upon
estimates. An overage has been allowed in every cese for file copies and for
contingencies. Please check to see that this number will meet the needs of the
school. If it will not, the Washington Office should be notified immediately
so that additional sets may be shipped.

There should be at least two additional sets of Student Cuestionnaires
and Reading Comprehension Tests supplied for each 25 students. The administrator
should have a set of student materials to refer to during administration. This
will be helpful in answering students'® questions. The extra sets of materials
may be used in case any prove to be defective.




Administrator's Guides are supplied in sufficient Quantity to permit each
administrator to have one. A limited number of additional copies is also
provicded.

B. Checking in the Materials

Immediately upon delivery the Local Coordinetor should check the
quantities of materials against an inventory conteined in one of the packages.
In case of any major discrepancy rotify the Washington Office at once. Write
or wire Dr. Goldberg or call collect to 232-5766 (area code 202), depending on
the press of time.

C. Storage and Security

Store the materials in a seccure place until a day or two before admin-
istration. The Administrators Guide and a Students Answer Sheet should be
distributed to the administrators as soon as possible. The Administrators
Guide is detailed enough so that reference to the Students Guestionnaire and
Reading Comprehension Tests prior to testing is unnecessary. Therefore, do not
distribute the Students Cuestionnaire or Reading Comprehension Test prior to
the day on which they will be given. e

V. Briefing the Administrators

The Local Coordinator should personally brief the administrators prior to
the testing day. It is necessary tinat each administrator have complete int'orma-
tion about the procedures prior to the testing.

VI. Time and Place of Administration

Two and one-half hours should be set aside for administering the Students
Questionnaire and the Resding Comprehension Test. It is preferable that the
Students Questionnaire and Reading Comprehension Test be sdministered@ in one
session. However, if this is not possible, the Students Cuestionnaire saould
be given in the first session (2 hours), and the Reading Comprenension Test in
the second session (% hour). 1In any case, the Reeding Comprehension Test must
always be given after the Students Questionnaire.

The Students Questionnaire and Reading Comprehension Test mey be given in
any plsce regularly used for student testing. The students' homerooms, the
cafeteria, the library, or any other satisfactory space is acceptable. Pre-
ferably, the room should have desks and good lighting. The seating arrangements
should not interfere with the distribution of the materials to the students.

The students should be separated by at least one seat.




VII. Supplementary Instructions for the Administrators

A, The Time Schedule

Minutes
Distributing materials, introduction, filling in
identifiéation grid on answer sheet., . . . . . . . . . 6
Studen%é Questionnaire--working time . . . . . . . . . 105
Rest Period. v v v v ¢ v o ¢ o o o o ¢ o o o o o o o o 8
Reading Comprehension Test, directions . . . . . . . . 1

Reading Comprehension Test--working time . . . . . . . 30

TOTAL. . . . . . ... . 150

If every student in a group completes the Students Guestionnaire in less
than the allotted time, they should start the Reading Comprehension Test after
an eight-minute rest period.

All students should have adequate time to complete the Students Cuestion-
naire. They should be urged and given all reasonable opportunity to do so. It
is important that each student complete the questionnaire.

B. Record Form

One copy of this form must be completed by each administrator. The
form is self explanatory.

C. Checking the Identification Grid on the Students Ansver Sheets

Instruct each administrator to check the identification grid (e.g.,
student's name and date of birth) on the Students Answer Sheet. The grid must
be properly filled out for each student, if proper identification is to be made
for the Reading Comprehension Test scores that will be returned to the school.
The students' responses to the Students Questionneire will be treated confi-
dentially. No student will be identified, except in reporting the Reading
Comprehension Test results to the school.

D. Alphabetical Arrangement of Used Ansver Sheets

The order in vhich the answer sheets are returned to the University of
Pittsburgh is the order in which the names will be listed on the report of
results of the Reading Comprehension Test. Thus, it is in the interest of the
school to see that the answer sheets are alphabetized according to the desired
arrangement. Instruct the administrators to arrange the used answer sheets
alphabetically by grade. Then alphabetize each set of answer sheets within
grade 10 and 12, if this is the arrangement you prefer.

E. Timing Equipment

Be sure that each administrator uses suitable timing equipment for the
Reading Comprehension Test. An error of more than 15 seconds is undesirable.

F
==




Ordinary 60-minute kitchen timers should not be used, since they do
not meet these standards of accuracy. A stopwatch is preferred; an accurate
sweep-second watch is acceptable.

VIIXI. Distributing Materials

A, Distribute the Administrators Guide to each administrator far enough
ahead of the testing to permit him to become femiliar with these materials.
Give each administrator materials for the exact number of students involved
plus tvo extra sets. If several classes are to be given the questionnaire and
reading test in a single room (such as the cafeteria), additional extra sets
must be provided for assistants and to allow for defective materials. At the
end of the testing session, arrangements should be made to gather all booklets
and ansver sheets (used and unused) in one locetion. Count out the materials
for each administrator on the day before administration. The Local Coordinator
must insure the security of the materials overnight. This should not be left
to the administrator.

IX. Collecting and Processing Materials

- A, Students Cuestionnaire and Reading Comprehension Test Booklets

The used booklets should be carefully counted by the Local Coordinator,
or under his direction. All booklets must be accounted for. In case of any
shortage, every effort should be made to recover the lost booklets. Repaclk the
used booklets in the boxes in which they were shipped in the same number
originally packed. Pack the unused booklets and answer sheets on top within
the box for easy access in unpacking.

B, Students Answer Sheets

It is extremely important that ansver sheets bhe carefully handled.
Every effort should be made to prevent bending, folding, tearing or turning up
the corners of the answer sheets. The scoring machine will not easily process
mutilated materials. The speed with vhich a report of results can be sent to
you is directly related to how carefully the following procedures are followved:

1. Alphabetize the used answer sheets by grade or class of students.

2. Place a sheet of paper between the answer sheets for grades 10 and
12, Indicate the grade for each group of answer sheets. Identify
unused answer sheets.

3. Be sure that all the answer sheets have the corner cut in the same
position. They should be arranged with the grid side up. This
will insure that they all face the same way.

k., Do not use paper clips on the answer sheets.

5. Pack the answer sheets in the envelopes provided, placing no more
than 100 answer sheets in a pack. Use more than one envelope if
there are over 100 answer sheets in a pack. This will prevent
damage to the answer sheets,

6. If more than one envelope must be used, be sure to indicate in each
envelope the student's grade (10 or 12). Bank the pack of envelopes




together vith a paper strip or a ‘loose rubber band.

7. Pack the envelopes of answer sheets into the cartons in vhich they
vere originally shipped. Place them on top of the package. To
not pack too tightly, beczuse this will damage the sheets.

8. The Reading Comprehension Test results will be delayed if the
students! materials are delayed. If the Teachers, Counselors
end Testing Program Cuestionnaires are not completed at the same
time as the students' materials, send the students' materials
jmmediately and the other materials under separate cover.

C. Teachers Questionnesire and Card Sort, Counselors Cuestionnaire and
Card Sort, and Testing Program Cuestionnaire

It is desirable that these questionnaires be returned with the students'
moterials. The teachers and counselors should return their questionnsires in
sealed envelopes (to assure confidentiality) with their name written on the
envelope. The names will be used only to check returns.

Paclk the questionnaires in the cartons on top of the students' booklets,
under the answer sheets, Thus, the materials would be packed in the folloving
order:

1. Used Students Questionnsires and Reading Comprehension Test Book-
lets (on bottom).

2. Unused Students Cuestionnaires and Reading Comprehension Test
Boolilets.

3. Teachers Cuestionnaires and Card Sorts, Counselors Questionnaires
and Card Sorts, and Testing Program Cuestionnaires.

4. Students Auswer Sheets (on top inside of box).

X. Returning the Materials

A. Materials to be Returned

The following materiels should be repacked in the boxes in vhich they
came ana returned to the Washington Office.

1. Students Ansver Sheets. Used and unused packed separately.

5. Students Cuestionnaire and Reading Comprehension Test Booklets,
except for one copy that may be retained for your files. All
other booklets must be returned. : -
Record Forms

Three School Questionnaires--Teachers Cuesticnnaire, Counselors
Cuestionnaires, and Testing Program Guestionnaires.

B. Materials to be Destroyed

i Matzrials not specified to be returned may be destroyed. These include:

F v

1. Iocal Coordinators Guides..
n. Administrators Guides.

C. Method of Shipping

Please use educational rates.
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THE CONSEQUENCES OF ABILITY TESTING IN SCHOOLS

LOCAL COORDINATORS GUIDE
for the
Teachers Questionnaire and Card Sort
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This guide prqvides detailed instructions
for the administration of the Teachers Question-
naire and Card Sort, Counselors Questionnaire
and Card Sort, and the Testing Program Question-
naire. Please.review this guide before dis-
tributing the questionnaires.
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Jocal Coordinators Guide for Teachers and
Counselors Questionnaires and Card Sorts

I. The Study: Its Nature and Purpose

The "Consequences of Ability Testing in Schools" is a study of the
impact of standardized ability testing on students and schools. Some of
the objectives of the project are:

To describe the experiences of teachers and counselors with
standardized tests and their use.

To describe the attitudes and opinions of teachers and coun-
selors toward standardized tests and their use,

To describe the opinions of teachers and counselors regarding
the importance of intellectual ability for success in school
or on the job.

To analyze the extent to which high schools use standardized
tests, as in the evaluation of student achievement and in the
allocation of students to special classes or curricula,

To evaluate the impact that standardized ability tests have
upon the schools, such as the effect that they may have on
the curriculum and on the guidance program.

This project is being conducted by the University of Pittsburgh in
conjunction with the Russell Sage Foundation of New York with the support
of the U. S. Office of Education.

II. General Responsibilities

The Local Coordinator is responsible for arranging the administration
of the Teachers and Counselors Questionnaires and Card Sorts and the
Testing Program Questionnaires. He is also the individual in each school
who is responsible for the receipt of all materials; their distribution
to the teachers, counselors, and the person in charge of the school's
testing program; the collection of the materials; and their return. He
should transmit instructions appearing in this guide to the teachers and
counselors.,

ITI. Materials Supplied by the University gi Pittsburgh

Teachers Questionnaire and Teachers Casrd Sort (one booklet)
Counselors Questionnaire and Counselors Card Sort (one booklet)
Envelopes for Teachers Questionnaires and Counselors Questionnaires
Testing Program Questionnaire
Local Coordinators Guide for Teachers Questionnaire, Counselors
Questionnaire, and Card Sorts

G
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Return mailing labels
Gummed tape for sealing the cartons for return shipment.

IV. Receiving and Storing Materials

A. Quantities of Materials Supplied to the School

The quantities of materials were specified in a letter to the
principal and should accompany the shipment in which this Guide was re-
ceived. This number was based upon the data given the Washington Office
by the school or upon estimates. An overage has been allowed in every
case for file copies and for contingencies., Please check to see that
this number will meet the needs of the school. If it will not, the
Washington Office should be notifed immediately so that additional sets
may be shipped.

B. Checking in the Materials

Immediately upon delivery the Local Coordinator should check
the quantities of materials against an inventory contained in one of the
packages. In case of any major discrepancy, notify the Washington
Office at once. Write or wire Dr. Goldberg or call collect to 232-~5766
(area code 202), depending on the press of time.

C. Storage and Security

Store the materials in a secure place until a day or two before
administration.

V. Preparation Needed before Questionnaires Are Distributed

It is suggested that the Local Coordinator have the names of
the counselors and teachers written on the outside of the large envelopes
which are provided for each person in which to place his or her completed
questionnaire and card sort,: This procedure will assist in checking in
the booklets after they have:been completed by the staff, as they are
not asked to write their names on the booklets.

VI. Administration and Distribution of Teachers and Counselors Question-
naire and Card Sorts

A. To Whom Administered

1. All teachers in Grades 10, 11, and 12 should complete a
Teachers Questionnaire and- Card Sort. (These are printed in one booklet. )

2. All staff members who spend 20 per cent or more of their
time in counseling and guidance duties should complete a Counselors
Questionnaire and Card Sort. (These are printed in one booklet.) These
persons should not complete a Teachers Questionnaire,

G
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B, Place of Distribution

It is preferable that the questionnaires and card sorts be
distributed and completed at a faculty or teachers' meeting so that
only one explanation will be required.

C. Statement of Nature and Purpose of the Study

Either read the statement in Section I or give an explanation
in your own words.

D, Statement of Confidentiality of Responses

Explain to the counselors and teachers that the information
received on these questionnaires is strictly confidential and that they
do not need to write their names on the booklets. The completed booklets
are to be placed in the large envelopes, sealed, and returned to you.

The name should appear on the envelope.

E. Filling Out the Teachers and Counselors Questionnaires and
Card Sortc

1. It is estimated that it will take about one hour to one
and one-quarter hours to fill out the questionnaires and card sorts.

2. Please ask the teachers and counselors not to discuss the
contents of the questionnaires before everyone has had a chance to fill
them out.

3. If the questionnaires are filled out at different times,
be sure to set a time limit in which they are to be turned back to you.
Urge your staff to return these materials to you within two weeks
following their distribution.

VII. The Administration of the Testing Program Questionnaire

The person within the school who is responsible for the adminis-~
tration of the school testing program should complete this form. This
may be the principal, director of guidance, or a counselor. Be sure
the name of the school and the school code number are entered on the
forn.

VIII. Return of Materials

A. Materials to be Returned

The following materials should be repacked in the boxes in
which they came and returned to the Washington Office.

G
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1. The large envelopes containing a Teachers Questionnaire
and Card Sort booklet or a Counselors Questionnaire and Card Sort
booklet. There should be one envelope for each teacher and counselor.

2. One Testing Program Questionnaire.
3. Unused booklets except for one file copy of =1l materials,

B. Materials to be Destroyed

Local Coordinators Guide (this booklet)

C. Method of Shipping

Please use educational rates.
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General School Characteristics Questionnaire

Items included in special analysis:

9. What size is your average instructional class in science and math (grades

9-12)? -
()1, 5 or less () 7. 21-23
()2. 68 () 8. 2426
( ; 3. 9-11 () 9. 27129
( hl 12"11“ ( ) .10. 30"32
g g 5. 15-17 ) 1. 33-35

6. 18-20 ) 12. 36 or more

10. What)is your average instructional class size in non-science courses (grades

9-12)?
( g 1. 8 or fewer () 7. 24-26
( 2. 9"].1 § 8. 27-29
()3 12-1% 9. 30-32
é 4k, 15-17 é 10. 33-35

50 18‘20 llo 36'38
()6. 21-23 ( ) 12. 39 or more

13. For which of the following special groups does your school provide special,
separate classes (grades 9, 10, 11, or 12)? Mark as many as apply.

l. Low I.Q. or mentally retarded

2. Behavior or adjustment problems, or record of delinquency
3. Physical handicaps (specify which)
i, Non-English speaking

5. Rapid learners

6. Special skills or talents (e.g., art, music, science)

T. Math difficulty

8. Reading difficulty

9. ©Speech difficulty

10. Special provision for all (other) exceptional children is made
within their regular class groups.

A1l (other) exceptional children are integrated into regular classes
without special privileges.

Other groups (specify)

L T e N Y P e P W
Nt Nt Naaest? e et Nvest? s e e

k

(

k5




General School Characteristics Questionnaire

15. Does your school provide an accelerated curriculun for superior grades 9-12
students? Mark all that apply.

() 1. Yes, student classified as "superior" may enter an advanced
curriculum in any course.

() 2. Yes, advanced curricula are available in all courses for students
classified as "superior" in that course area.

( ) 3. Yes, in one or more science courses for students classified
"superior" in science

() L. Yes, in one or more math courses for students classified
"superior" in math

() 5. Yes, in one or more language courses for students classified
"superior" in language

() 6. Yes, in one or more courses other than math, science, or
languages for students classified Wsuperior" in that course area

() 7. Mo
17. What do the grades in subjects generally represent?

( ) 1. Primerily level of subject matier achievement
( ) 2. Primarily level of echievement relative to the achievement of
classmates

( g 3., Primarily achievement in relation to ebility

( ) 4. Seperate grades for achievement and achievement in relation to
ability are given for each course.

( ) 5. Separate grades are given for achievement and achievement relative
to the achievement of classmates for each course.

( ) 6. oOther (specify)

19. What is the principal basis used to assign pupils to most instructional
classes in your school (grades 9-12)?2

( ) 1. Intelligence or aptitude test scores

( ) 2. Achievement test scores

( ) 3. School merks

( ) %. Judgments of teachers or principal

( ) 5. Some combination of the above factors

( ) 6. oOther (specify)

() 7. No effort is made to assign pupils to particular instructional
classes.

33. About how old is the main building of your school plant?

( ; 1, Iless than 5 years old () 6. 25-29 years
() 2. 5-9 years () 7. 30-34 years
( ) 3. 10-1k years () 8. 35-39 years
2 g L. 15-19 years ( g 9. h4o-Lk years
5. 20-2L4 years ( ) 10. 45 years or more




General School Characteristics Questionnaire

39. Does your school have homogeneous grouping of students into classes,
to take care of different ability levels (grades 9-12)?

()1. Yes, for all courses

() 2. Yes, for many courses

() 3. Yes, for a few courses

() L4 No

Lo. How many tracks does your school have in grades 9-127?

() 1. One track

() 2. One track with electives

() 3. Two tracks

() 4. Three tracks

() 5. Four or more tracks

L1. What is the policy on acceleration in your school?

( ) 1. Bright children are permitted to graduate from high
school in less than the normal time by taking summer
courses.

( ) 2. Bright children are permitted to graduate from high
school in less than the normal time by taking more
than the minimal number of courses during the school
year.

() 3. Bright children are permitted to graduate from high
school in less than the normal time by taking
examinations for credit in courses they have not taken.

() 4. No acceleration is permitted.

() 5. other (specify) _

55. In which of the following areas have one or more of your grades 9-12
teaching staff attended one or more of the Summer Institutes for teachers
sponsored by the National Science Foundation or the National Defense Educa-
tion Act of 19587

( 1. Math only () 5. Math and counseling and

( 2. Science only guidance only

) 3. Counseling and guidance only E ; 6. Math and science only
) 4. Science and counseling and T. All three areas
guidance only () 8. None of the three areas

T0. About what percentage of all boys who enter your 10th grade drop out before
graduation? (Do not include boys who tramsfer in your celculations.)

( ) 1. 0'%

( g 2. 10-19%

() 3. 20-29%
()4 30-39%
()5. ho-bog

() 6. 50% or more.




General School Characteristics Questionnaire

71. About what percentage of all girls who enter your 10th grade drop out before
graduation? (Do not include girls who transfer in your calculations.)

0-9%

10-19%
20-29%
30-39%
4O-49%

« 50% or more

TN
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72. About what percentage of the boys in your graduating senior class last year
went on to college?

() 1. None () 7. 50-5%
() 2. 0-9% () 8. 60-69%
() 3. 10-19% () 9. T0-7%
() k. 20-29% ( ) 10. 80=8%
() 5. 30-3% () 1. 90-9%
() 6. ho-kog ( )12. an

73. About what percentage of the girls in your graduating senior class last year
went on to college?

() 1. None () 7. 50-5%
() 2. 0-9% () 8. 60-69%
() 3. 10-1% () 9. T0-719%
() L. 20-29% ( ) 10. 80-8%%
() 5. 30-3% () 1. 90-99%
() 6. ho-kog ( )12. a1

84, For approximately what percentage of your students in grades 9-12 are one
or both parents members of the PTA?

() 1. Less than T% () 6. 35-l1%
() 2. T-13% () 7. Lo-u&
() 3. 14-20% () 8. u9-55%
() b 21-27% () 9. 56-62%
() 5. 28-34% ( ) 10. 63% or more

89. 1In dollars per year, what was the average per-pupil expenditure for all purposes
in your school system last year (grades 9-12)? (Write in in the blank provided.)

$ per year

L




Guidance Program Questionnaire

Items included in special analysis:

4, How many years ago did your school 8. How frequently do students bring

organize a guidance program? each of these topics to a coun=-
selor for discussion or advice?

( ) 1. Less than 1 year ago Mark your answers in the spaces

(this school year) below.

() 2. 1 year ago

() 3. 2 years ago 1. Very frequently

() 4. 3 years ago 2, Frequently

() 5. 4 years ago 3. Occasionally

() 6. 5 years ago 4, Very rarely

() 7. 6 or 7 years ago 5. Never

() 8. 8 or 9 years ago

() 9. 10 to 15 years ago a. Dissatisfaction over low

( )10. 16 years ago or longer grades

10. Under what circumstances are conferences held with parents? Mark your
answers as follows:

1. This is not done
2. Routinely
3, Tor special problems only

a. If the parent requests it

b. If the student requests it
c. If a teacher or principal requests it
d, If a counselor feels it necessary

13. What is the policy of your school on reporting test results to students'
parents?

()
()
()

1. No reports are given
2. Only interpretive report given
3. Test scores are reported in addition to an interpretive report




Cuidance Program Questionnaire

21.

O ML On

In what grades does your school give each of the following types of
tests to all students. Place an X in the parentheses for each that
applies.

9 10 11 12

Individual intelligence test ()Y ) ¢) ¢)
Paper-and-pencil intelligence test () () () ()
Multiple aptitude batteries () ) ) ()
Standardized achievement tests C¢)y ) )y ()
Interest inventories () ) )y ()
Personality or adjustment inventories ¢y )Yy )Y ()
Locally devised system-wide tests or
inventories (may include above types) () () () ()
. Special aptitude tests - art, music,
Language, etc. () ) )y ()
i. Tests for scholarship competitions ¢) )Y () ()
. Other (specify) () ) ) ()

22,

23.

et Rl e T MO AN OB

In what high school subjects are standardized achievement tests given?
Mark your answers as follows:

1. Regularly, on schedule
2, Frequently
3. Occasionally
4, Never
English e. Foreign Languages
Math £. Reading
Physical Sciences 8. Spelling
Social Sciences h. Other (specify)

Which of the following kinds of tests are administered to groups of high
students (but not to all students) under special circumstances? Mark
Yes for those that apply and No for those that do not.

2

N’ N o Nl N Nl N N N Nt o o O

1)

Nt N o N N o N N N o N v (D

Paper-and-pencil intelligence tests

Multiple aptitude batteries

Standardized achievement tests

Interest inventories

Personality or adjustment inventories

Locally devised system=-wide tests or inventories
Special aptitude tests - art, music, language, etc.
Tests associated with contests

Employment test batteries

Tests for scholarship competitions

Tests for college entrance

Other (specify)

PN NN NN NN NS N K
PENN TN NN SNN NN NN




Guidance Program Questionnaire

25.

8.
b.

c.
d.

e.
f.

g
h.
i.
3.
k.

m.

26.

h.
i.
J.

1.

m.

n.

For which of the following purposes are test or inventory results used in your
school? Mark Yes for those that apply and No for those that do not.

Yes
5 To meet state requirements

To aid in establishing homogeneous classes according to ability in
each subject
To aid in establishing homogeneous groups or tracks in each grade
To aid in placing students in the various curricula (business,
vocational, college preparatory)
As a screening device for admission to your school

| )

e

; g § For comparison of your school with others in the nation
i

L

é As measure of achievement during the year

To evaluate curricula
g To measure the students?! growth

To measure the schoolt!s growth
( To help the student gain a better understanding of himself
E As an aid in counseling

Other (specify)
To what extent are test or inventory results used for each of these purposes?
Mark your answers as follows:

1. Very frequently
2. TFrequently
3. Occasionally
4, Never
To diagnose reading, arithmetic, spelling, or other learning difficulties
To diagnose personality or adjustment difficulties
___ To advise the students on choice of specific high school curriculums
___ To advise the students on choice of specific high school subjects
For diagnosis of underachievers or other scholastic problems

To counsel potential high school dropouts

As a basis for reconmending transfer to schools for special abilities
(vocational, art, music, etc.)

__ As an aid in placing students n jobs
___ As an aid for recommending students for jobs
As a basis for recoomending transfer to schools for mental defectives

____ To provide information to professional workers (social workers, physicians,
T welfare agencies, etc.) concerned with the student's welfare

____ To provide information to students on their potentiality for college

__To provide information to students on which they may base their choice of
~ a college curriculum

__To provide information to students on their occupational potential




Guidance Program Questionnaire

26. Continued

o. ____ To provide information to students on their personality and adjustment
P. _____ To aid in interpreting the student's needs to his teachers

q. ______ To provide information on the student to prospective employers

r. To provide information on the student to colleges or other post high
school educational institutions

s. To provide information to scholarship granting agencies

t. To provide information to the student for self-appraisal

u. Other (specify)




